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ALSTRACT

’ Peer modeling as a non-punitive disciplinary
technique was examined in two studies assessing its effectiveness in
incr~asing self-control of young children in the absencé of an
authority figure. The first study investigated the effect of
observing the rule-following behavior of a peer model on the
observing crild's subsequent self-control. Preschool and 2nd and 3rd
graders, individually exposed to a televised peer model shown
resisting the temptation to play with prohibited toys, were found
more likely to follow the rules than were subjectd exposed to a’

. control film on television that depicted no role-followirg model. 2
week later the children were again left with the prohibited toys.
Although they were not :eminded not to play with the toys nor :
re-exposed to the model, experimental boys were  much less likely not
to touch the toys than were boys in the control group. The second
study investigated the effect of having a younqg child serve as a
rule-following model for other children on the model®s own subsequent
role-following. First and 2nd grade boys who believed they were ito
serve as televised models for other children violated rules to a
significantly lesser degree than did those who did not expect to
serve as models. It is cautioned that this sort of peer modeling has
not been shown to be effective with all children. Disadvantaged
children, for example, were not influenced by the experiences in the
second study. (Author/BF) ’
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Tne effectiveness of punisihment as a means to induce. rule-
following and self-contrcl in ybhnq children has long been assumed.
Certainly, such a conclusion ss2ems warranted for, in daily interact-
ions. with children, parents and tzachers note Ehat scolding,
3pankihg and assorted other verbaliy or physically punitive techniques
often produce immediatelyapparentchanges in the child's behavior.,

A normai childwio is sparked when Jdetected plaving with matéhew-will
probably not engace in'sgch benasiar again when tﬂé bunishing agent
is present. The effectiveness »f any disciﬁlinary tactic miast be
measured, in part, by thez influeﬁce of the}tactic at the time of its
administration. ilowevar, the true tost of anyldisciplinary techhiqﬁe

is wnetuer it infliuvences the child's behavior after its administra-

v
~

tion and wnen th2 ¢hild is not under the supervision of the punishing
agant.
Rezent res=arcn in child »nsvchology has found that, in general,

while varbal or phvsical punisihment do cauvse the child to he a

i

bettzr rule-follower whun in the nresence of the punishing agent,

the cuild i3 not always likaly to T.ow Pﬁﬂ*lnu d self-control when

<

the agent is apbsent. There is a body of evidence which even sugcests
that punishment can lead to levéls of deviant behavior above the pre-
puniszshment level when punishmont is theﬁprimarf tactic used in
disciplining the cnild (e;g., Hollonharg andrgperry, 19%1) . Further,
the punished child is likely to exhibit increases in his general
agaression level, his resentment of the punishiag agent and his
alieration from that agent after such a disciplinary encounter--
reactions.“qut reduce further the notential effect of the disciplinary
agent (Parke, 1972). !lhile the preovision of reasons ér rationales
for rule-following hes been shovm te incrzase the liklihood\qﬁ con-
tinued salf-control in voung children following punishment (e:é,,

Parke, 1969), clearly, alternative, non—punitlve—techniquesvof
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increasing the child's self-contrecl must be developed and their

effectiveness assa=ssed in the most objective manner possible.

Two recent research efforts have sought to assess the effect
of thé‘disciplinarywteqhnique of peer modeiing on.the self—control:
displayed by young children wh=2n no authority.figure is present.

In the first study, executed in collaboration with Dr. Ross
Pérke of the University of Illinois and Dr. Stuven Yussen cf the -

1] . .
University of Wisconsin, the effact of observing the rule-following

D

behavicr cf a pe

{

r modal on thc observing child's subsequent self-

>

-

cont;ol was asscssed. Proschool and second- and third-grade boys
from middle class homes whc were individually exposed to a televiséd
peer model resisting the temptation to pléy with attractive, bhut
prohibitcd toys were far more likely to follow the rule durirg a
period of iscletion after viewiﬁq the model than wefe'boys exposed
to a con;féL film on television that depicted no ruleffOILOWing
model, even though ail of the ciiildren had keen told.not to =ouch
the toys. To asséss the potential long-term ééfect of this brief
viewing ewperience, 2ach child waé agaln lefF with the prohibited

-

toys onc weak after seceirqg the molel. They.weré‘not reminded of the
rule against toy toucﬁing ror were they re-eipoééd to the model. .
It was fcund that, although tne overall level of toy touching
increased sli@htlyy thhose boys who saw the rule-following model were
still much less likely to touch thz toys when alone than were boys

\ - . ~
sar. did not see the Wo&el.

The- results of ghe first study (Toner, Parke, & Yussen, 1977)
clearly demonstrated tﬁe_efﬁicacy of the use of the peer model in
promoting long-lasting seif—control in young children. Extrapolating
from otner ré&search on .imitation wvith children, it is likely that

rule-following adult models can serve the same purpose as the rule-

following-leef of this study. In the classroom and in the home,
, A -
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3.

expasing. a child teo peers and teachers/parents wht follow rules can

‘increasé rule<following in children. The first etndv aleo vrovided

the following-information regarding this technique of 2xposing child- -

ren to rule-following models:

(a¥ younger children are more susceptible to the influence
0of the models than older children;

(k) highlighting the behavior cf the model by letting the
observing child act out the behavior of the model dur-
ing exposure greatly increases the liklihood that
younger children will learn from the model, and

(c) exposure to a self-controlling model who follows rules
of his/her own volition is far more effective in pro-

‘moting long-lasting self-control in younger children
than exposure to a model who simply follows rules out
of obedience to a supervising authority figure.

As an acdjunct tc the first study, a recent research effort
executed in e~llabneszics uith fis. Laura Moore of the University of
Norti Carolina at Charlotte and :is. Pamela Iidder of tho University
of rMinnasota, invectigatZd the effect of l.aving a young child serve
as a rule-following model for otner children on the model's own
subsequent rule~fellowirg. FPirst- and second-grade boys from middle
class homes were assigned to-one of three types of experiences. One
experience involved inforwming each child that he was going to serve
as a model of i1ule-follewing behavior for children at another school.
A portapcle television caemera would suppcsedly “convey the child's
image to the other children while he resisted the temptation to
touch a set of attractive, but proi:ibited toys. The camera was turned
on and eac'. child assigned to this experience demonstrated rule-
following beshavior. Following this experience, each child was
observed while alone with tne : ys to determine how much rule-follo-
wing he himself would exhibit. ‘.» boys a:signed to the second
experience were told that thay were to serve as mcidels of ruie-
followinag for othex <hildrei but, through not fault of their own,

sy were unable to actually serve as models. Fach child in this

corndition was then left with the tors and observed. Boys in a third
- :
0
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grbup ware individually l=fc vith the toys without aﬁy_mention of
s2rving as a model for others; Lven though all of the boys were told
not toAtouch the toys, boys vho were told that they would serve as
models of rule-following for others touched the toys half as ruch
when alcne as did oys not told that they would serve as models.

Ylerely informing the child that he was to be a model oOrf good'behavior

was sufficient Lo reduce his deviation from the prohibition. Further,

boys who actually served as models of rule-following touched the toys
about vna-tentih as much as did "bovs who were not told that they would

SQrve ag toluzas.

it/

rasulis of cha szgond ucy {(Toner, Mobre,l& Kidder, 1976)
demonstrated the cificacy of having the child serve as a model of
rule-following bhzhavicr for cther children on iﬁcreasing the model's
own self-control. However, it was found that this effect was limited
to middle class children. The entire study was re—ekecuted wvith
disadvantaged cnildren and there was no significant difference be;
tween boys in the thiree experim2ntal conditions with this s-le,

P Dh-oTives secn L. Jsoeau’utro k. @ that there are non-punitive-

4 o
disci»linar - techfii~u.s thot can incren o 6 1f-costrol in chil raen,

5Mie first study denicnstrated the potential benefit to children of
watching rule-following models. The second study demonstrated the
pccen£ial venefit to children of servinag as rule-following models.
Since the technigue advocated hefein deces not involve punishment at
a2ll when properly administered, it may avoid some, of the undersirable
side effects asscciated with'punishment, such as increases in the
chila's aggrcassion, cesentment, and alieration. Yet, this conclusion
must incliude a notz ¢f ccution. The péer modeling technique has yet

to be shown to bz effective wich all children. Disadvantaged child-

ren, for example, were not influenced by the experiences in the seconu

Q _ .
ERJ(: . study. ' Therezfore, the teciinigue of peer modeling should not . 6
. \

(o
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netessarily be considerad as the best alternative fo punishment for
is often largely one of unelaborated punishment from authorit?rr 7
figures (Hess & Shipman, 1967) cannot always bé expected t2 respondT
to the sub.tleties of’peer modeling. It is prbper'to concluade that

‘peer modeling can work quite well for children. -However, the child—i

ren must be prepared to learn from the peer model. In the final

~

analysis, the use of this disciplinary technique, as with any tech-
nigue, must be adapted to the needs and capabilities of the individ=

ual cMild in order to maximize its effectiveness in promoting

lasting self-controel in the child.
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